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“Create or perish is the eternal mandate of nature. Be constructive or become frustrated is 

an equal demand. You cannot escape the conclusion that whatever this thing is which is 

seeking expression through everything, it can find satisfactory outlet only through 

constructive and life-giving creativeness. Create or perish is the eternal mandate of nature. 

Be constructive or become frustrated is an equal demand. You cannot escape the 

conclusion that whatever this thing is which is seeking expression through everything, it 

can find satisfactory outlet only through constructive and life-giving creativeness”. 

 

ERNEST HOLMES, This Thing Called You 

 

 

Every day millions upon millions of children and students attend schools and educational 

centers all over the world. They go to school with expectations to learn something new, to 

get a new experience and most of all to express and celebrate their own uniqueness. 

What are their teachers thinking about their creativity? On the creativity continuum, there 

are two extremes “he or she is born creative, gifted and talented” on the one end, and on 

the other end is “he or she has been exposed and trained by very smart parents and 

teachers”. I am pondering on what a survey in New Zealand schools will reveal about the 

opinion of teachers regarding their position on this continuum? Is creativity just for those 

selected few who are born with this unique talent called creativity or does the environment 

play a significant role? In some cases, students are uninspired and just go to school 

because they have to. It is the challenge of teachers to take students on a journey to 

discover who they are and to inspire them to be creative. They are prompted to develop 

their unique skills and talent and they are encouraged to be the very best they can be, or 

are schools doing the opposite? Everyone has the urge to express him or herself in some 

way or another. “Teachers have a key role to play in fostering, modeling and encouraging 
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creativity” (Fraser, 2012, p. 157). In this essay, we will look at what is creativity, the lack of 

clear definitions, and creativity in New Zealand from a socio-cultural perspective. We will 

also touch on creativity from a Māori perspective and what it means for Māori, and Pasifika 

students. Lastly, we will conclude with some techniques and ideas to enhance creativity for 

the Design and Visual Communication class (secondary school). In this essay, we will 

attempt to answer the questions posed at the beginning of the essay. The main goal is to 

look at “is it possible to teach creativity, or is it a gift from nature” by using a continuum 

(Talent and Practice). I will explore some of the different theories on this subject in brief 

and position them on a continuum. If creativity is a born talent, or a combination of both, or 

just learned, what strategies are available for the teacher in the Design and Visual 

Communication (DVC) class to enhance or to develop creativity in design work, if 

possible? Or is creativity just dependent on practice? In the last section of the essay I will 

look at my own practice as a Design and Visual Communication teacher in New Zealand, 

and I will reflect in brief on my own experiences as a teacher and continue to make some 

comments about what I and other teachers could do, to develop students creative skills 

and how teachers could change their thinking about creativity? What contribution can I as 

a teacher make to inspire students to express their creativity to become the creative 

persons they all are, as indicated in the TKI and Ministry of Education documentation of 

NZ (TKI New Zealand, 2013). 

 

Looking at a definition for creativity, and a definition for the gifted and talented there are 

literary hundreds of definitions for these terms. To make the task of assessing the different 

definitions easier my attempt would include the categories used from the TKI New Zealand 

website (TKI New Zealand, 2013). The categories referred to are conservative, liberal and 

contemporary, and I will use these categories to look at the creativity debate “Talent or 
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Practice-what matters more?”  

 

Conservative definitions are usually based on a single criterion and focus on quantified 

data and tests like intelligence scores (TKI New Zealand, 2013). The conservative 

perspective limits creativity, talent, and giftedness to a small percentage of a school 

population (about 1 to 3 percent). “Recent research has amply demonstrated that 

exceptional talents are less born than made” (Ericsson as cited in Simonton, 2000, p. 151). 

Einstadt et al (as cited in Simonton, 2000) refer to the fact that the most remarkable 

generalisation to be drawn from developmental influences shows that exceptional 

creativity does not always emerge from the most nurturing environments. The traditional 

view is a very limited view and it limits the majority of students of a school population to 

enroll or to qualify for specialist programs for the gifted and talented. The pioneers Galton 

(1869) and Terman (1925) reasoned that creativity required superior intelligence 

(Simonton, 2000).   The focus of these theories are on intelligence (g score); “Examples 

include Guilford’s (1967) structure-of-intellect model, Sternberg’s (1985) triarchic theory of 

intelligence, and Gardner’s (1983) theory of multiple intelligences” (Simonton, 2000, p. 

153). The traditional view is very elitist and is a very exclusive view, in my opinion, which 

does not always allow for specific creativity identified in some students. Examples are 

when a student who has average ability academically, but has exceptional talent in music 

and dance, for instance, is ignored. This type of giftedness is related to IQ scores, aptitude 

tests, and other cognitive testing methods, and the interpretation of the data is used to 

inform teachers about gifted and talented student’s progress in schools. According to 

Simonton (2000, p. 154), “It is becoming increasingly clear that the acquisition of creative 

potential requires the simultaneous contribution of both nature and nurture”. This 

traditional view is out dated and cannot be used in our schools in New Zealand; it is a sure 
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killer of creativity. Once students are tested and “labeled” it would create huge 

expectations of the students “on the list” and the focus would be away from students who 

possibly have talent and giftedness as well as creative abilities in one or more areas. The 

New Zealand Ministry of Education, correctly, rejects this traditional view! 

 

Renzulli (2005) mentions three factors that are important for the development of gifted and 

talented behavior (see diagram below). These are above average ability, creativity, and 

task commitment (Renzulli, 2005). Renzulli (2005) understands creativity as the fluency, 

flexibility, and originality of thought. He also comments on openness to experience, the 

sensitivity to stimulations, and a willingness to take risks. This places his theory 

somewhere in the middle of the continuum (Talent or Practice). This Liberal perspective, in 

my opinion, is very successful with the enrichment programmes that are currently run in 

New Zealand schools. Bevan-Brown (2102) asks some question about these programmes 

in NZ. “Are we guilty of educating children out of their creative capacities? “(p. 8). The next 

question asked by Bevan-Brown (2012, p.8) regarding teachers and the interdisciplinary 

ways of working together is “…are we firmly fixed in our silos?” To ensure that creativity is 

not killed in NZ schools these issues of working together cross-circularly with authentically 

developed programs has to be addressed. 
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Diagram (above): Renzulli’s Triad model. Image retrieved from 

http://www.gigers.com/matthias/gifted/three-rings.gif on 4 October 2013. 

  

Is creativity an innate ability people are born with (Essentialism perspective), or is it 

learned (‘Developmentalism view’)? The liberal perspective includes a broad range of 

criteria and includes a larger percentage of a school into the creative and gifted category. 

This view is more inclusive and makes more room to include about 10 to 15 percent of the 

school population (TKI New Zealand, 2013).  

 

The contemporary approaches avoid stating any specific percentage of the school 

population because of the different interpretations of different schools and countries (TKI 

New Zealand, 2013). The essentialism view sees the “elite students” as “those who are 

blessed with a fixed set of traits that sets them apart from those who do not have these 

‘gifts’. “From an essentialist perspective, high intelligence is something that is genetically 

endowed, is a neurological advantage that sets one apart from one’s peers and along with 

the right environmental circumstances it is the possession of this high intelligence that will 

http://www.gigers.com/matthias/gifted/three-rings.gif


7 
 

lead to ultimate achievement later in life.” (Balchin, Dai, Horowitz, Kaufman & Sternberg, 

as cited in Tapper, 2012, p. 2).  

 

Contemporary theories on giftedness and talent are at the far end of the Talent –Practice 

continuum. One of the theories the “systems approach” which originated from Positive 

Psychology and according to Csikszentmihalyi (1999a) the ‘flow’ state is an optimal state 

of intrinsic motivation. This happens when the individual is fully immersed and taken up 

into what they are doing. 

 

"Flow is being completely involved in an activity for its own sake. 

The ego falls away. Time flies. Every action, movement, and 

thought follows inevitably from the previous one, like playing jazz. 

Your whole being is involved, and you're using your skills to the 

utmost" — Mihaly Csikszentmihalyi. 

 

This theory has huge implications for teaching creativity as such. Recently it was revealed 

that some CEO’s form Silicone Valley (computer and software industry) in the US send 

their young children to Traditional Schools (e.g. Waldorf schools) to experience life without 

technology (Dwyer, 2011). No computers, digital or electronic devices are available to 

students. The reasoning behind this is that children have to be immersed in what they are 

doing for long periods of time (up to 3 hours at a time) without interruptions. Parents of the 

students at these schools say that their children can learn how to use technology in a very 

short time (Dwyer, 2011). Secondary students comment on using online social media at 

home for a limited time is something to look forward to when getting home after school. 

The continuous interruption on a tablet (iPad), computer, or mobile phone can prevent 

children from focusing and immersing themselves for long periods of time, and I have seen 

Mihaly Csikszentmihalyi. Source: 
https://commons.wikimedia.org/wiki/File:Mihaly
_Csikszentmihalyi.jpg 
 

https://commons.wikimedia.org/wiki/File:Mihaly_Csikszentmihalyi.jpg
https://commons.wikimedia.org/wiki/File:Mihaly_Csikszentmihalyi.jpg
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it happen time and time again in my own classes. Is creativity for “technology inclined 

students” different from “traditional pencil and paper” students? Are these students wired 

differently? Research in future will reveal this as it is unknown. 

 

The question arises then is it possible for the DVC teacher to use the “systems approach” 

successfully in the classroom? Do the “interference” of electronic devices and the Internet 

have an influence on the development of creativity in the classroom, and does it interfere 

with the “flow”? In my experience, these devices do break the concentration of students in 

class. Should we go back to classrooms where everyone is fully engaged on a task and 

minimize the amount of interference during a period (one hour plus)? As primary schools 

push for tablets (iPads) in New Zealand are we going to smother creativity, or are we 

going to create flourishing young creative students? The time will tell as no research is 

available to guide decisions regarding the implementation of these ‘tools’.  

 

Sternberg & Davidson (2005) refers to Schoolhouse Giftedness which could also be called 

lesson-learning giftedness. The reasoning here is that students are trained in school to 

answer questions in school with one correct or wrong answer. Many students adapt 

quickly to this method of teaching and learn the correct responses! They are labeled as the 

‘top students’ the “gifted and talented’, but is this accurate? Is this approach not stifling 

creativity in schools? Are these students just privileged to have the skill and are able to 

refine and perfect the answering of closed-end questions? Will this approach and methods 

of teaching produce creative individuals who will move ahead and become the new 

pioneers of our future? It is interesting to see how many high school students lose interest 

once enrolled at tertiary institutions. Is it perhaps that they cannot continue another couple 

of years answering those same type of questions?  
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Bill Gates founder of Microsoft, and regarded as a genius, dropped out at university and 

became one of the most creative business people of all times. Recently he became 

involved in teaching and education in the US and he made some controversial 

recommendations regarding the teaching styles and methods of teachers in the US. He 

suggested that a surveillance camera is to be installed in classrooms so teachers could be 

monitored (Gates, 2013). The teacher would then receive feedback from a specialist, and 

the techniques and methods of the teacher could be discussed with the teacher (Gates, 

2013). Although very controversial, depending on how it is done, this information could be 

invaluable for teachers to get a different perspective on how they are doing. My experience 

in doing appraisals with teachers in my department is that all teachers do get into a rut 

from time to time and it requires a friendly nudge from an ‘outsider’ to make some 

changes. As we all know, collaboration is a powerful tool, the ideas of Bill Gates is not that 

“far-fetched” in my opinion. Bevan-Brown (2012) supports this notion; “Both common 

sense and a plethora of research evidence tell us that when teachers are well prepared to 

teach gifted students the greater the success their students experience” (p. 3). Teachers 

should be open for criticism, evaluation, assessment, and feedback. It is this attitude of 

teachers and an education system that has the interest of the student at heart that could 

make a difference to enhance creative efforts of students.  

 

When asked if the teaching spaces of our schools in New Zealand stifle creativity, one has 

to stop for a while and think about this question. The word classroom conjures up a room 

with tables and chairs for students. Usually, the teachers desk, white board, black board, 

computer, speakers, screen and data projector are in front of the room. When focusing on 

the DVC classroom, some ideas have crossed my mind about a different type of teaching 

space for the subject. The idea for a new teaching space for DVC has crossed my mind a 

couple of times. The idea is to create three separate and different areas for teaching. The 
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concept is to have an area (space 1) with computers for students to do research, 

exploring, and creating portfolios. A second space could be a small workshop where 

students are able to experiment with making models, mockups, testing, etc. The third 

space could be outside (walled for security and privacy), which means the students and 

teacher could experiment, discuss, test, and enjoy the outdoor environment while learning. 

Thinking about other subjects like Maths, and Science, I realized that this configuration of 

spaces could change the way we teach and it could enhance the teaching in general for 

students to be more creative in their learning. Not mentioning the role of electronic and 

digital media and devices here, however, this would have to be considered when 

designing new teaching spaces. This is a very interesting area of architecture and design, 

but within the limited of this essay, I will not attempt to explore this idea here. To see some 

of the discussions around this interesting area of creativity go to http://www.scoop.it/t/the-

place-of-learning-and-teaching 

 

The creativity of Māori students does not necessary lies on an individual level, but can also 

be found in a group context. With the rich cultural heritage of Māori in New Zealand, Māori 

students express their creativity and identity about themselves at times in small groups, 

medium-sized, and larger groups. It is this collective context that needs to be considered 

and addressed when working with Māori students and the development of creativity.    

 

The study of Bevan-Brown (2009) on the Māori perspectives on talent also emphasizes a 

holistic view; Māori beliefs about talent and giftedness are embedded within a wider 

cultural context and it is this perspective that gives validity to creativity. When solving 

problems, and posing problems, it has to be more 'holistic' and include a group perspective 

to reflect a Māori cultural context. According to the systems view (Csikszentmihalyi, 

1999a) creative thinking then includes cultural characteristics specifically related to the 
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ethnic group. This is a reflection of the product of the culture, and the social influences 

over time (Bevan-Brown, 2009).   

 

One technique that could be considered when working with secondary school Māori 

students is to include open-ended and ‘fuzzy’ questions in a group context and avoid 

closed questions (Fraser, 2012). The combination of the groups and the way the teacher 

conveys the instruction or poses the question is critical. 

The respect (‘Mana’) shown to Māori culture is vital when dealing with Māori students in 

class. If the teacher is to combine specific students in groups, for example, Pakeha 

(European) and Maori separate, is has to be done with sensitivity and wisdom. The focus 

should not be on talent per se to acknowledge creative efforts but rather on the techniques 

available to develop and enhance creativity. Teachers should make room for group work 

when giving tasks to students, and specifically encourage students to explore all 

possibilities (open-ended and ‘fuzzy’ questions). Students should be made aware of the 

fact that there is no one correct answer, but several and that any response is acceptable. 

Problem solving should not just be the preserve of teachers, but teachers should 

encourage students to question and pose problems. It means teachers should not train 

students to be dependent on teachers intellectually, but encourage them to act 

independently (Fraser, 2012).   

 

To encourage and allow for creativity to develop in classrooms, teachers should allow 

students the freedom to express all different cultural perspectives represented and allow 

everyone to express their own thoughts and ideas. Bevan-Brown (2012) states “The 

responsibility for achieving success for gifted Māori students rest with everyone. It is not 

just about Maori or Pakeha (European), it’s both. Similarly, it is not just about Korean or 

Pakeha, it is both. All gifted education-related decisions that affect Māori/Samoan/Somali 
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…students must have Māori/Samoan/Somali …input” (p.11). A truly equal partnership 

should be pursued in these matters according to Bevan-Brown (2012). 

 

 Sternberg (2006) comments about thinking styles and comments: it assist in becoming a 

global thinker and consequently becoming a major creative thinker. This means that 

teachers should not only focus on European and Māori cultures and perspectives but also 

include the other cultures represented in class like Asian, African, Pacifica, Latin 

American, Aboriginal, etc., to name a few. Simonton (as cited in Simonton, 2000, p. 155) 

suggests “ Creative activity in a civilisation tends to increase after it has opened itself to 

external alien influences, whether through immigration, travel abroad, or studying under 

foreign teachers”. The NZ diverse society could benefit from this situation by 

acknowledging the influences of other teachers from other continents in their schools. It is 

the teacher’s responsibility to establish a secure platform for students in class so they will 

feel that it is safe for them to express their individual ideas in a group context, inferiority 

about third world status and marginalized countries and cultures should be addressed.  

 

When working with students in the DVC classroom, it is the prerogative of the Graphics 

teacher to show students the possibilities of contemporary Māori design shapes, form, 

texture, pattern, and colour in design work and contrast it to other cultural approaches. 

Bevan-Brown (2012) comments about this approach for Māori; “…cultural knowledge, 

skills, qualities and values must be applied in a twenty-first-century context”. As a Māori 

friend of mine said, “If we just think of our culture in terms of traditional knowledge being 

applied only in traditional ways, we are on the wrong waka!” (p.12). Teachers should not 

only include the Māori ideas, but at the same time include the ideas of other cultures from 

around the world and train students to identify and appreciate other cultures in their search 

of a creative solution to a design brief. Students should understand that it is possible and 
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acceptable to borrow from other cultures and artists. They should be encouraged to 

merge, combine, and juxtapose the different ideas from these different cultures and 

countries in their design work.  

 

Teachers should also address the personality of students when teaching for creativity. It 

means that students should understand themselves better, and the way they function 

when doing design work. Sternberg (2006, p. 89) comments on the importance of a certain 

personality attribute for creative functioning:”…willingness to overcome obstacles, 

willingness to take sensible risks, willingness to tolerate ambiguity and self-efficacy”. 

Sternberg (2006) continues to comment on personality and the research done by 

explaining what fosters creativity “…buying low and selling high typically means defying 

the crowd so that one has to be willing to stand up for conventions if one wants to think 

and to act in creative ways” (p. 89). This has implications for Māori and other cultures that 

are represented in the classroom, which has a collective approach. One method is to 

make Māori and the other cultures represented in the classroom aware of the different 

cultural approaches and encourage students, whether individual or in a group context, to 

stand up and speak up even if they think in ways that countervail how others think. We 

should all work together to raise Māori expectations about creativity. Bevan-Brown (2012) 

supports this statement; “…parents and whanau and the community at large must also 

expect Maori and Pasifika learners to achieve and excel”(p.10). It is the responsibility of 

the teacher to develop this safe environment for students to explore all possibilities and 

encourage them to take risks and come up with different answers to design briefs.  

 

The attitude of a teacher towards creativity in the classroom and the way he or she models 

creativity in lessons and teaching practice can have a breakthrough effect in the 

classroom. Rejskind as cited in Fraser (2012) explains “Teachers who affirm, model and 
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support creativity are more likely to foster students’ creative abilities” (p. 172). The 

question arises how much time is there available in the NCEA curriculum in NZ for creative 

tasks? If teachers and students are credit focused, are we perhaps busy with “school 

house creativity” in the classroom. By “school house creativity” I mean that creativity tasks 

are more of an “add-on” to the curriculum. A curriculum with lesson plans that are creativity 

focused for a specific subject should have the creative mindset of the teacher and the 

creative attitude of students aligned. This is not always the case. In the DVC class, it is 

important that the teacher models creative behavior. Examples are when sketching on the 

whiteboard or using computer aided drawing software (on screen) the teacher should 

specifically and consciously illustrate creative processes and encourage students to 

venture out into the unknown and explore these new design techniques and investigate 

these novel possibilities.  

 

 “Creativity appears to be as much about tenacity and hard work as it is about insight and 

illumination” (Fraser, 2012, p. 173). Teachers are advised not to rush students and 

teachers should not expect exceptional creative work in a one-hour session (Fraser, 

2012). It takes considerable time to develop student’s innovative techniques to solve a 

problem. It means the student has to establish new strategies or develop and build on 

existing strategies, and this takes time. One example to provide scaffolding during the 

formative assessment to a student in the DVC classroom is the application of Biomimetics 

in design work. Bio-mimicry is the application where we ask nature how it solves design 

problems. Initially, when I introduced this scientific approach it took a while for students to 

learn how different disciplines can be used in every day sustainable architectural design 

and sustainable product design. It means students had to learn about Biology, Physics, 

and Chemistry in the DVC class. These new and novel unusual patterns and pathways of 

cross-curricular activities and exploration stretched the student’s traditional ways of 
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thinking about sustainable architecture. These methods of creative thinking were 

established for me while I was on a fellowship (Royal Society of NZ) about 20 months ago. 

It takes some time to play with new ideas and to establish novel and creative strategies to 

solve design problems. Students should be encouraged to explore new ideas and teachers 

have to make room for students to develop new creative ways of thinking and encourage 

them to keep on working on these new methods until it is mastered.      

 

Examples of open-ended questions in the DVC class are: For a building to be fully 

sustainable it requires to be situated in a specific location. Are there areas that are not 

suitable for fully sustainable buildings? Can you think of possible locations for a fully 

sustainable house? An example of a “fuzzy” question in the DVC class is:  A sustainable 

house is situated in the countryside, and it is not connected to the grid. The house is fully 

sustainable and doesn't need any power from the local electricity supplier or any water 

from the local council. How did the owners manage to design such a building? When a 

teacher includes many open-ended questions and “fuzzy” questions in design tasks the 

students learn about the many possibilities to answers and the many perspectives that 

exist about knowledge. These questions should be so structured that it generates interest 

and prompt students to consider new creative ways of looking at problems, to find new 

innovative ways to solve problems, and to use new novel ways of applying knowledge to 

solve design problems.  

 

As mentioned in a previous section of this essay about biomimetics and the application 

thereof in the DVC classroom, Fraser (2012) confirms the idea with “Metaphor and 

analogy assist students; with thinking in the abstract about concrete events; with 

summarising an idea, phenomenon or feeling in an original and personal way; and in 

relating seemingly disparate elements to create powerful symbols” (Fraser, 2000, 2001 as 
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cited in Fraser, 2012, p. 177). In my experience it takes time for students to grasp this 

concept and extend it to other subject areas, but once they have been successful in using 

this technique they tend to “generalise” this concept of reasoning about nature and apply it 

to other areas in their learning. For example, DVC students could be asked to: “Think of a 

tortoise, any type of tortoise, if the tortoise had no shell and it was a human being, how do 

you think it could use its experience as a tortoise previously to build himself or herself a 

house in New Zealand”. To solve the problem the student has to ask several questions 

about the shell of a tortoise and how it functions. The website http://www.asknature.org/ 

was developed with metaphor and analogy in mind to enhance the design process of 

products, buildings, etc. (Ask Nature, 2013). These concepts of nature (Biology, 

Chemistry, Science, and Maths) can be extended very successfully into other subject 

areas to develop the creativity of students. Piechowski (as cited in Fraser, 2102) also 

argued “…the gifted frequently use image and metaphor, exhibiting a facility for such 

inventive expression” (p. 179). Teachers should introduce and develop these techniques in 

their classrooms to enhance ‘creative problem solving’. 

 

In this essay, I have endeavored to answer the question on the creativity debate about 

what matters more, Talent or Practice. Generally, it is accepted that creativity is a 

combination of both. The potential and talent deposited genetically in talented and gifted 

individuals does have an influence on their creativity but is definitely not the determining 

factor. Ballam (2010) confirms in her studies with low socio-economic groups in NZ that 

“socioeconomic adversity can actually contribute significantly to adaptive outcomes for 

gifted young people from financially disadvantaged backgrounds” (p.123). Over the past 

one hundred years of research, we have seen that creativity can be taught. Compulsory 

teachers’ training is required and the teachers’ beliefs about creativity and gifted and 

talented students should be challenged. Bevan-Brown (2012, p. 3) comments in this 



17 
 

regard that “Research shows that, generally, there is very little change in university 

students’ beliefs over the course of their instruction (ibid)”. New Zealand’s definition is that 

all students are gifted and talented in their own right. It is the responsibility of politicians to 

set funds aside for the development of these individuals in society because they are the 

ones that will ultimately create new symbols and move us into a new and different 

direction. It is the task of teachers to continuously scrutinize their own teaching practice, 

the methodology used by them, the development of their pedagogy, and the assessment 

of their own teaching practice. Another area of interest as mentioned here is the teaching 

spaces and the use of technology when looking at creativity in the classroom. This is 

outside the scope of this essay but will play a vital role in the future when it comes to 

creativity and the creation of teaching spaces for the future.   

 

To answer the question about are High schools in NZ killing creativity, the answer is that 

there is definitely not enough focus on creativity, and the development of gifted and 

talented students. To get students to be more creative, and thus more fulfilled, a clear 

definition of creativity for New Zealand schools is required. It will allow for students to be 

assessed as gifted and talented and it will allow teachers and curriculum leaders to 

develop effective programmes for the gifted and talented. In my opinion, I think that a 

component of NCEA tasks, portfolios, tests and exams should include several components 

of creativity and fun activities to establish a culture of creativity in NZ schools.   

 

Lastly, I have endeavored to look at some new ideas that could be implemented in my own 

subject of expertise as a teacher of DVC to enhance creativity in the classroom. It is the 

attitude of teachers in the classroom regarding their own teaching practice that could 

influence the creativity of students. Brighton (as cited in Bevan-Brown, 2012) confirms the 

importance of teacher attitudes towards PLD:”…those who were most successful in putting 
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their newly learned skills into practice were teachers who had prior positive attitudes 

toward addressing academic needs” (p.3). Reading and effective professional 

development around creativity is required to keep teachers on track. We should be aware 

of not teaching for results only (NCEA), but to make space for creative and fun activities at 

school.    
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